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Objectives

At Stoke Holy Cross Primary School, we are committed to maintaining the safety and
wellbeing of pupils and staff and visitors. This policy has close links with our
Behaviour for Learning Policy as well as our Equalities Policy. It is written to explain
our approach to supporting positive behaviour and has been written in line with:

e Mental Health and Behaviour in Schools (2018)

e SEND Code of Practice (2015)

e Teachers standards (July 2011)

e Behaviour in Schools (2024)

e Human rights Act (1998)

e Equality Act (2010)

e Keeping children safe in Education (2025)

e Norfolk Steps

e Restrictive Interventions, including use of reasonable force in schools, (2026)

Our school is committed to fostering a calm and inclusive environment for all pupils,
staff, and visitors. We acknowledge that all behaviour serves as a form of
communication. When a child exhibits challenging or harmful behaviours, it is
essential to consider the underlying causes and intentions behind these actions. By
understanding what they are trying to communicate, we can guide them toward
alternative, constructive ways to express their needs.

Our approach to supporting Positive Behaviour
As a school we have adopted the Norfolk Steps approach: Step On and Step Up.

Everyday practice has the Step On approach at its core. “Step On is based on sound
evidence-based principles which promote positive behaviour strategies such as
consistency, de-escalation, behaviour analysis and differentiated planning. This
programme also provides guidance and practical advice to develop an understanding
of the safe and effective use of everyday non-restrictive physical interventions”.
(Norfolk Steps 2025).

Occasionally, when children present with behaviours that could harm themselves or
others, we use the Step Up approach. “"Step Up focuses on the safe and effective use

Supporting Positive Behaviour Policy


https://stokeholycross.norfolk.sch.uk/wp-content/uploads/2025/09/Behaviour-for-Learning-Policy-25-26.pdf
https://stokeholycross.norfolk.sch.uk/wp-content/uploads/2025/09/Behaviour-for-Learning-Policy-25-26.pdf
https://assets.publishing.service.gov.uk/media/625ee6148fa8f54a8bb65ba9/Mental_health_and_behaviour_in_schools.pdf
https://assets.publishing.service.gov.uk/media/625ee6148fa8f54a8bb65ba9/Mental_health_and_behaviour_in_schools.pdf
https://assets.publishing.service.gov.uk/media/5a7dcb85ed915d2ac884d995/SEND_Code_of_Practice_January_2015.pdf
https://assets.publishing.service.gov.uk/media/5a7dcb85ed915d2ac884d995/SEND_Code_of_Practice_January_2015.pdf
https://assets.publishing.service.gov.uk/media/61b73d6c8fa8f50384489c9a/Teachers__Standards_Dec_2021.pdf
https://assets.publishing.service.gov.uk/media/61b73d6c8fa8f50384489c9a/Teachers__Standards_Dec_2021.pdf
https://assets.publishing.service.gov.uk/media/65ce3721e1bdec001a3221fe/Behaviour_in_schools_-_advice_for_headteachers_and_school_staff_Feb_2024.pdf
https://assets.publishing.service.gov.uk/media/65ce3721e1bdec001a3221fe/Behaviour_in_schools_-_advice_for_headteachers_and_school_staff_Feb_2024.pdf
https://www.legislation.gov.uk/ukpga/1998/42/contents
https://www.legislation.gov.uk/ukpga/1998/42/contents
https://www.legislation.gov.uk/ukpga/1998/42/contents
https://www.legislation.gov.uk/ukpga/2010/15/contents
https://www.legislation.gov.uk/ukpga/2010/15/contents
https://assets.publishing.service.gov.uk/media/68add931969253904d155860/Keeping_children_safe_in_education_from_1_September_2025.pdf
https://assets.publishing.service.gov.uk/media/68add931969253904d155860/Keeping_children_safe_in_education_from_1_September_2025.pdf
https://www.schools.norfolk.gov.uk/article/29546/What-is-Norfolk-Steps
https://www.schools.norfolk.gov.uk/article/29546/What-is-Norfolk-Steps
https://assets.publishing.service.gov.uk/media/6943dad6501cdd438f4cf5aa/Restrictive_interventions_including_use_of_reasonable_force_in_schools.pdf
https://assets.publishing.service.gov.uk/media/6943dad6501cdd438f4cf5aa/Restrictive_interventions_including_use_of_reasonable_force_in_schools.pdf

of restrictive physical intervention within current legislative frameworks”. (Norfolk
Steps 2025)

All staff and volunteers adopt a positive approach to improving behaviour to praise
effort and application, and to build self-esteem, and promote a safe environment for
pupils, staff and visitors.

This approach helps to ensure that early and preventative intervention is the norm.
It

reduces the incidence of extreme behaviours and makes sure that the use of
Restrictive Physical Intervention is rare.

Stoke Holy Cross Primary School vision and rules

Our graduated response to supporting Positive Behaviour -
some examples

Universal Offer — what all staff do to support all children

e Step On training for all staff

e Dojos

e Zones of Regulation approach used across school

e Feelings and Wishes with children

¢ Logging behaviours that challenge on CPOMS - early record

e Social stories

e Use of visuals to support routines

e Clear, consistent school rules (Be ready, be respectful, be safe).

e Daily activities to support emotional regulation, for example, the daily mile.

e Teachers to establish positive and supportive relationships with all children in their
class.

e Teachers to establish positive relationships with parents/carers.

Targeted Support- short term intervention to facilitate positive behaviour

e Teaching of explicit Behaviour curriculum

e Involvement of the Schools and Communities Team

e Referral to the Mental Health Support Team

e Children may have named familiar adults who offer regular check ins

e Targeted interventions for small groups of children (e.g. Zones of Regulation,
LEGO therapy, Sensory Circuits).

e Use of tally/frequency charts, observations, restorative conversations to find out
root of behaviour.
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Specialist Support - more intensive intervention to support positive
behaviour

e Bespoke systems to support positive behaviour (e.g. behaviour records, charts)

e PBSP to be written to ensure consistent response to behaviours. This will include
physical intervention if needed. Please see Positive Behaviour Support Plan
guidance at the end of this policy.

e Behaviour tracker to identify any patterns/triggers and to help us identify possible
functions of the behaviour — what is the child hoping to achieve?

e Liaison with external professionals including the SEND and inclusion team and the
Norfolk Steps team to discuss personalised support for individual children

e Close communication with parents to share positives and areas of concern

Enhanced Support

e PBSP for behaviours that harm

e Risk Assessment linked to Positive Behaviour Support Plan
e Bespoke approach to supporting individual regulation.

e Step Up training for staff

What are non-restrictive and restrictive physical interventions?

(From the Norfolk County Council website)

“It is important that schools and settings understand the difference between non-
restrictive and restrictive physical intervention as this will have an impact on policy,
recording and reporting of incidents.

Non-restrictive interventions
These approaches are non-restrictive and aim to manage behaviours that challenge
without physically restricting movement.

Non-restrictive techniques should always be considered before more
restrictive options are used.

Examples include distraction, redirection, and giving the person space. Within schools
or settings, non-restrictive physical interventions may include 'Stoke side hugs',
guiding away and compliant hand holding.

Restrictive interventions
These methods mean to prevent, restrict or limit a person's movement. Within school
the most common restrictive interventions are restraints which involve direct physical
contact (e.g. restricting the movement of arms while standing, walking or sitting).
Restrictive practices should be:

e A last resort

e The least restrictive option

« To prevent harm to self or others, through damaging property

« Reasonable, proportionate and necessary

e Used for the shortest possible time
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https://www.schools.norfolk.gov.uk/article/62287/Non-restrictive-and-restrictive-physical-interventions
https://www.schools.norfolk.gov.uk/article/62287/Non-restrictive-and-restrictive-physical-interventions
https://www.schools.norfolk.gov.uk/article/62287/Non-restrictive-and-restrictive-physical-interventions
https://www.schools.norfolk.gov.uk/article/62287/Non-restrictive-and-restrictive-physical-interventions
https://www.schools.norfolk.gov.uk/article/62287/Non-restrictive-and-restrictive-physical-interventions

e Never intentionally causing pain or suffering

« Planned and agreed with other professionals wherever possible
e Discussed with the child or young person and their family

« Part of a planned approach to supporting behaviours that harm

Seclusion

“Seclusion is a non-disciplinary intervention involving keeping a pupil confined to a
place away from others and prevented from leaving - should only be used as a
safety measure to protect others from harm when a pupil is experiencing high
levels of emotional or behavioural dysregulation. In such circumstances, the pupil
is not acting with intent.

Seclusion should not be implemented by staff through threat of punishment. The
place to which the pupil is confined should be safe and not feel threatening or
intimidating to the pupil.

The pupil should be supervised at all times during the period of seclusion. As soon
as the immediate risk of harm has reduced, the pupil should be allowed to leave.”
(Restrictive interventions, including the use of reasonable force, April 2026)

Absconding

If a child leaves the classroom without telling an adult, they will be encouraged back
into the classroom unless they have a Positive Behaviour Support Plan (PBSP) that
identifies alternative strategies and approaches. These approaches could include
distraction, allowing them access to their safe space, using physical intervention to
guide them back to the classroom or if they are demonstrating behaviours that could
potentially harm then Restrictive Physical Intervention could be used.

Risk Assessments and Positive Behaviour Plans (PBSP)

Risk management is regarded as an integral part of behaviour management planning.
All pupils who have been identified as presenting a risk should have a Risk
Assessment and a Positive Behaviour Support Plan. The plan details any strategies
which have been found to be effective for that individual, along with any particular
responses which are not recommended. If particular physical techniques have been
found to be effective they should be named, along with alerts to any which have
proved ineffective or which caused problems in the past. Positive Behaviour Support
Plans should be considered alongside any other planning documents which relate to
the pupil. They should take account of age, gender, level of physical, emotional and
intellectual development, special need and social context. The PBSP will be written
by

the class teacher with input from the SENDCo, Teaching Assistants, Senior
Leadership, parents and the child.
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Staff Training

It is the policy of the school that all staff working closely with pupils receive STEP On
training. In cases where a Positive Behaviour Plan is in operation, selected staff will
be trained in any restrictive physical interventions to be used - STEP Up. These staff
will be trained by Mrs Blackman (STEPS lead professional) and will be the only staff
authorised to use the intervention.

Gradual and Graded Norfolk Steps Intervention

SpecialistResponses Most vestrictive
Shield Escort

2Personbraced elbow

Seated andkneelingholds

2person figure 4 elbow tuck

Elbow tuckrescue shape
and lone worker Least vestrictive

2person paired arm hug Nom vesbrick
on restrictive

Armguideand
shoulder/armhug

Hand holding and
alternativeto hand hold Non vestrietive

General Advice for Staff

e Be sure that you are aware of and complying with the school policy for
behaviour and positive handling procedures.

e Use a distracter to interrupt the behaviour long enough for other methods of verbal
control

e Withdrawal of attention (audience) e.g. if an action such as damage to property is
threatened

e Other techniques designed to defuse a situation, such as the avoidance of
confrontation, or use of humour, in which case the incident could be dealt with later
when emotions are running less high

e It is better to defuse situations wherever possible, as this prevents them
from escalating to a level where Physical Intervention is necessary
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e Send for the assistance of another member of staff as soon as possible,
using the agreed call-out protocol - radio (use of initials), red triangle sent
to another class.

e All those involved should be de-briefed after incidents to explore more
positive/effective responses to future difficult situations

Responding to Unforeseen Emergencies
Even the best planning systems cannot cover every eventuality, and the school
recognises that there are unforeseen or emergency situations in which staff must
think on their feet. The key principles are that any physical intervention should be:
« In the best interest of the child e.g. running into the road
 Reasonable, proportionate and necessary
» Intended to reduce risk
« The least intrusive and restrictive of those options available which are likely to
be effective.

Whenever a physical intervention must be made there should be a verbal warning.
Where possible, staff should always attempt to use diversion or diffusion in
preference to physical interventions. They should only use the techniques and
methods approved for use in this school.

Recording and reporting

When any physical intervention, restrictive physical intervention or seclusion is
used the incident must be recorded on CPOMS. All staff involved in an incident
should contribute to the record which should be completed within 24 hours.

Staff should:
« For incidents involving restrictive physical intervention or seclusion a member of
SLT should be informed as soon as possible
o« Complete CPOMS carefully and fully - staff involved, context
o Take time to think about what actually happened and try to explain it clearly
« Complete injury report via OSHENS - Stu Claxton (DHT/DSL) to coordinate,
Jeannette Chaney (HT/DSL) to review

Parents should be informed in writing on the same day of incidents that involve
restrictive physical intervention or seclusion. This written report should include:
« Time, date, location and appropriate duration of the intervention or seclusion
« Brief account of why the intervention or seclusion was assessed as necessary
o Brief account of what type of restrictive intervention was used
« details of any physical injuries sustained, if applicable

Post-Incident Support

Incidents that require use of restrictive physical interventions can be upsetting
to all concerned and could result in injuries to the child or staff. After incidents
have subsided, it is important to ensure that staff and children are given
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emotional support and basic first aid treatment for any injuries. Immediate
action should, of course, be taken to ensure that medical help is accessed for
any injuries that require other than basic first aid. All injuries should be
reported and recorded in accordance with school procedures.

We need to consider:
« thoughts, feeling, emotions,
« emotional ‘first aid’

Stage 1 - Immediate ‘Are you ok’ This should occur before people leave to go

home.

Stage 2 - De-briefing checking people have adjusted to an emotionally difficult event.
This should occur within 48 hours.

Stage 3 - Norfolk Support Line offered, Stress Management Plan devised.

Support is available when requested by a member of staff, however it is not

imposed.

Post Incident Review
Focus on actions and behaviours:
« Who did what, when, why, how?
« What was the outcome?
« What does it tell us about what we already know about the young person?
« What have we learnt and what or how does this inform our practice?

Monitoring use of Restrictive Physical Interventions

Use of physical intervention in school is monitored in order to help staff learn
from experience, promote the well-being of children in their care, and provide a
basis for appropriate support. Monitoring can help the school to determine what
specialist help is needed for children and to assess the appropriateness of the
child’s placement at the school. The use of physical intervention is monitored
and evaluated regularly at Senior Leadership Team meetings. Individual
student risk assessments and Positive Behaviour Support Plans are reviewed at
least termly.

Norfolk Steps technigues seek to avoid injury to the child; however, it is possible that
accidental and non-intentional bruising or scratching can occur as an unfortunate out
come when trying to maintain safety. Such outcomes are not necessarily an indicator
of misappropriation of the technique. Full evaluation and review of such outcomes will
be undertaken by personnel from the senior leadership team.

Responding to Complaints

The use of restrictive physical intervention can lead to allegations of
inappropriate or excessive use. In the event of a complaint being received by a
school in relation to use of force by staff, the matter should be dealt with in

Supporting Positive Behaviour Policy



accordance with our safeguarding policy, LA guidelines and agreed procedures
for handling allegations against members of staff.

Other Relevant Polices
This policy should be read in conjunction with:
« Behaviour for Learning Policy
« Health & Safety Policy
« Child Protection and Safeguarding Policy
« Anti-Bullying Policy
« Child on Child Abuse Policy
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https://stokeholycross.norfolk.sch.uk/wp-content/uploads/2025/09/SHCPS-Safeguarding_Policy_Revised_September_2025-.pdf
https://stokeholycross.norfolk.sch.uk/wp-content/uploads/2025/09/SHCPS-Safeguarding_Policy_Revised_September_2025-.pdf

Positive Behaviour Support Plan guide to

completion
Name: DOB: Date: Version of plan:
Review Date:
Areas of strengths: SEN stage: Pupil voice:

* Can be academic, personal,
social, emotional

* Hobbies out of school

Motivators:

* What helps the pupil in
moments of escalation or
Crisis?

* What distracts/diverts them?

*  What helps to regulate them?,

No SEND / SEN support/ EHCP
referral/assessment/plan

Areas of Need:

SEMH/Cognition and
Learning/Communication and
Interaction/ Sensory and/or Physical

Any diagnoses

Can include assessments/screeners here
e.g. INDEs, Boxall Profile, Cognitive
assessments etc

How does the pupil feel about school?
What do they enjoy/not enjoy?

Who helps them at school?

What parts of the day are better/worse
for them?

What lessons are better/worse for
them?

Can they talk about their behaviours?
What helps them the most? What
makes things worse?
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Possible triggers: Think about places, specific situations,
people, activities, changes, sensory issues
» Family / friends related e.g. contact with mum, when friends
don’t want to play
» Interactions with others e.g. when directly asked not to do
something, specific staff members
« Activities/lessons e.g. writing, transitions that are too long,
afternoon sessions
» Physical environment e.g. noise and crowds
* Other e.g. hot weather

Positive behaviours we are supporting: Include the
positive behaviours which the pupil is working towards e.qg.,
following instructions safely, accessing and engaging in
learning, taking turns etc

« Try to be as specific as possible with behaviours you wil
support e.g.
following two-part visual instructions safely, accessing short
10-minute bursts of learning with frequent
movement breaks and engaging in interests-led activities,
taking turns

Possible functions:

» What does the behaviour achieve for the pupil?

*  What might the pupil be trying to communicate through this
behaviour?

» Is the behaviour...gaining positive or negative attention /
escaping or avoiding something or someone / accessing an
object or activity they want / gaining sensory feedback or
stimulation?

when participating in adult led turn taking game with 3 other
pupils

» Does the pupil need to learn a particular skill before they
would be able to display these positive behaviours? How
will they be supported to learn these skills?

Supporting Positive Behaviour Policy




Positive behaviours:

- Behaviours, body language, facial expression, language,

tone of voice, levels of engagement

What we will say and do to regulate behaviours and reinforce
positives:

Positive reinforcement approaches used. Examples may include: -
reward / recognition
- positive scripts
- sensory time

- Adult check ins / timers

First signs of escalation:

List specific behaviours including body language, facial
expression, language, tone of voice, levels of
engagement e.q. avoids eye contact, clenches fists,
lowered voice, swearing, rude gestures

It may be useful to include details of how long they may
last and who may be at risk

What we will say and do to de-escalate/divert:

List things you can do to try to prevent the situation from getting worse.
Examples may include:

- Tactical ignoring e.g. swearing (address this another time)

- Talk about something happy or use humour

- Suggest a calming activity

- Personalised scripts (with examples)

- Distraction including details of what works

- Visual reinforcement of expectation. e.g. refer to Working For Board

- Staff model expected behaviours e.g. calm voice and body language
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Behaviours that challenge: What we will say and do to de-escalate/divert:

- List specific behaviours including body language, facial | List things you can do to try to prevent the situation from getting worse.

expression, language, tone of voice, levels of Examples may include:
engagement e.g. not en_gaging with {earning, throwing - Keep a safe distance, if safe to do so
objects, shouting, refusing to follow instructions - Remove other pupils from class if needed (where to?)

- It may be useful to include details of how long they may

f - Personalised scripts (with examples)
last and who may be at risk

- Distraction including details of what works
- Adaptation of expectations

- Option for time out

- Calm voice and body language

Behaviours that harm: What we will say and do to best ensure safety:

- List specific behaviours including body language, facial | At this stage, the pupil is unlikely to de-escalate through talking or distraction,
expression, language, tone of voice, levels of humour, etc therefore the focus needs to be on keeping the pupil, yourself and
engagement e.g. slapping, pushing, kicking (pushing and| others safe.
kicking usually preceded by swearing), absconding.

- It may be useful to include details of how long they may | Examples of how you may ensure safety include:
last and who may be at risk - Removal of objects that may be thrown/damaged
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- Dynamic risk assessment — is it safer to remove pupil or evacuate the
other pupils?

- Contact key staff on walkie talkie for support

- Use of Step Up approaches with details of agreed interventions e.g. use
supportive arm guide to move pupil to nurture room.

- Move pupils to safe area / evacuate immediate area (include where to)

- If staff are using walkie talkies, please be aware of potential
safeguarding issues e.g. — use agreed codes for incidents, use pupil
initials - do not name pupil or share confidential information over the
radio and ensure radios are turned off when not needed.

De-escalation and Restore / Repair / Reflect

How do you know the pupil is calming down? e.g. body language, facial expression, language / tone of voice / behaviours
Consider what behaviours you may see if the pupil is still in the phase where it is likely that they could re-escalate if demands placed too soon or
if they are asked to discuss the incident. Include timings of how long it takes the pupil to calm on average.

Examples of post incident support for the pupil could include:
- Time to calm (What does this look like? Where? Who with? Doing what? For how long?)
- Time to talk (What about? What are the pupil’s interests?)
- Use of visuals as needed e.q. fix it board, restorative timeline
- Restorative approaches (including how much time should pass before any work happens)
- Social stories created/revisited to consider how pupil will be supported next time to prevent these behaviours occurring again
- Protective consequences (must link to the behaviour) e.g. increased staff ratio to support pupil, limited access to outside space
- Educational consequences e.g. apologise to those they have hurt or upset, repair any damage caused, complete learning missed
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Signature of plan co-ordinator.......ccccvi i Date ..o
Signature of family ... Date .....ccceeee...

Signature of pupil (if appropriate) .....ccccccoveiiiiiiiiiee e, Date....cccccceuue..
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